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Introduction and Background
as interference from the mother tongue, lack of opportunities to use English in their daily lives, and traditional English instruction.
Since all the EFL textbooks taught in Saudi Arabian schools are authored by Saudis (sometimes in collaboration with foreign experts), very little 'Anglo-American' culture is represented in these textbooks (both for the primary and secondary stages). EFL teachers need to be made aware of this fact and look for means to counteract misconceptions students are likely to develop, leading to a cultural gap in the Saudi foreign language classroom.
Thus, the study aims to examine the perceptions of Saudi EFL secondary stage students, teachers and supervisors of the cultural gap between Arab and English cultures in secondary stage curricula and instructional practices. It further aims to explore the potential effect of the variables of position and gender on these respondents' perceptions.
More specifically, the study attempts to answer the following questions:
1. What are the perceptions of Saudi EFL students, teachers and supervisors of the cultural gap(s) between Arab and English cultures in secondary stage curricula and instructional practices?
2. Are there statistically significant differences (at α = 0.05) in the respondents' perceptions of the cultural gap between Arab and English cultures, which can be attributed to the variables of position and gender?
Significance and Limitations of the Study
This study derives its significance from its scope, as it examines the perceptions of the cultural gap between the Arab and English cultures. Its significance may also be derived from its novelty. To the researchers' best knowledge, this topic has not been investigated within pretertiary education in Saudi Arabia, and, thus, the study is expected to make a valuable contribution to the literature on the Saudi EFL context.
Nonetheless, the study is limited to EFL students, teachers and supervisors in Ha'il District, Saudi Arabia. Furthermore, an added potential limitation is brought about by the fact that only a questionnaire was used to collect the data. The use of other instruments (e.g., classroom observation, interview, content analysis) would have added more depth to the findings.
Review of Related Research
A plethora of studies (e.g, Aliakbari, 2005; Dalbani, 2002; Lee, 2009; Bataineh, 2005; Bataineh, Qublan & Bataineh, 2016) have examined the issue of culture in EFL textbooks. Dalbani (2002) examined both the cultural gap in EFL textbooks and teachers' perceptions of the inclusion of the Arab culture in those textbooks. She viewed the supremacy of culture over language in EFL textbooks as a colonial issue and objected to the focus on both the foreign language and culture in the textbook. She (2004, p.5 ) maintained that we want to learn about the foreign language and we want to learn about the foreign culture because in so doing we will become better citizens of the global world, but still we want others to recognize our own cultural identity in the same way that we recognize theirs.
She reported that EFL textbooks promote foreign culture and that teachers have moderately positive perceptions of the Western culture as represented in the EFL textbooks used in Arab countries.
Similarly, Aliakbari (2005) analyzed the presentation of culture in Iranian foreign language education in general and high school EFL education in particular. He found that the textbooks were superficial in their treatment of culture and, thus, inadequate for the task of teaching culture-specific skills in the deeper sense (e.g., norms, values, belief) or culture-general skills (e.g., intercultural communication and understanding).
Bataineh (2005) Asgari (2011) examined the cultural values in EFL textbooks and their influence on Iranian students and, by extension, on the Iranian community. She reported some cultural values, but she claimed that they had no influence on either the learners or the community.
Lappalainen (2011) investigated the potential domination of the American culture in Finnish EFL textbooks. Using content-analysis and a list of criteria, she reported a substantial cultural bias in the textbooks for the benefit of the Finnish culture. She found that the Finnish culture overrode any other Western culture which was almost completely ignored in the textbooks under study. Kim (2012) reported that South Korean EFL textbooks were socially and culturally-biased against the South Korean culture in favor of the authors' country (mainly the US and the UK). Kim also reported a trend towards male supremacy and a depiction of women as submissive housewives.
Forman (2014) observed teachers' practices to alleviate the cultural gaps in Tai EFL textbooks. The textbooks were found in accordance with the social values dominant in the Thai society. However, they were found misleading in their cultural and lexical accuracy, which caused teachers to doubt the content of these textbooks and, thus, resist using them. Bataineh, Qublan and Bataineh (2016) examined the cultural aspects in Total English textbook taught in English service courses in several Jordanian universities and instructors' and students' perceptions about the inclusion of aspects of the Arab culture in the textbooks. They reported that the textbook was loaded with Western thought, has some seemingly colonial purposes, and lacked for references to any Islamic and/or Arab cultural aspects.
Most of the research reviewed investigated the cultural aspects in EFL textbooks. Some biased cultural representations and cultural gaps between the native and target language cultures were reported (e.g., Bataineh, Qublan & Bataineh, 2016; Lee, 2009) . Most studies showed that the native culture is almost always neglected in EFL textbooks in favor of the target cultures (e.g., Kim, 2012; Lee, 2009 ). However, some textbooks, such as those in Thailand and Finland, were found representative of their native cultures (e.g., Forman, 2014; Lappalainen, 2011) .
This study comes as a continuation of the line of research on cultural content in textbooks, especially that on Arab and Islamic culture (e.g., Bataineh, 2005; Bataineh, Qublan & Bataineh, 2016) and its potential inclusion in EFL textbooks. The current study aims to corroborate previous findings by reporting on the perception of three major stakeholders in the language teaching process (viz., the students, teachers and supervisors) of the cultural gap in Saudi EFL textbooks and instructional practices.
Sample and Instrumentation
Three populations have been targeted: all 14,825 male and 11,136 female secondary school students, 1,396 teachers of English, and 27 supervisors in Ha'il, Saudi Arabia, in the first semester of the academic year 2014/2015. Three hundred and ninety seven questionnaires were distributed, but only 381 were returned, indicating a response rate of 95.97%.
The sample of the study consisted of three sub-samples: students, teachers, and supervisors. The initial sample consisted of 300 male and female students who were randomly selected from the population of the study. However, sixteen subjects were excluded because they did not return the questionnaires, reducing the subsample of students to 284. The sample also included 81 school teachers and 16 supervisors of English. Teachers and supervisors were chosen purposefully through the second researcher's work as a supervisor. Table 1 presents the distribution of the sample according to the variables of gender and position. To establish validity, the three versions of the questionnaire were submitted for review to a jury of six Jordanian professors. The jury's comments were taken into consideration per the academic norms. The questionnaire was originally written in English, but it was translated into Arabic to make it easier for the students to respond without the risk of the potential language barrier. The translation was also validated by a jury of three experts whose concerns were also taken into account in producing the final version of the questionnaire.
To establish reliability, the three versions of the questionnaire were piloted on a sample of 47 subjects: 27 students, 15 teachers and 5 supervisors, who were excluded from the main sample. A test-retest was administered to the three sub-samples with a two-week interval. Using Cronbach Alpha, the internal consistency of the questionnaire was 0.88 while the retest application that checked the reliability of the questionnaire was 0.79, a result deemed appropriate for the purpose of the study.
Findings and Discussion
The findings of the first research question are presented for the three sub-samples along the four domains of the questionnaire and then discussed before moving onto the second question, which is done in the same manner.
Findings and Discussion of the First Research Question
To answer the first research question, which examines the perceptions of Saudi students, teachers and supervisors of the cultural gap between Arab and English cultures in secondary stage curricula and instructional practices, means and standard deviations were calculated for each of the three sub-samples along the four domains of the questionnaire: the aims of teaching cultural content, focus on cultural aspects, textbooks, and teacher practices. Table  2 presents the means and standard deviations for the first domain. Table 3 shows that item 7, understanding the political systems of other cultures, got the highest mean of 3.57 with a standard deviation of 1.19 followed by item 8, knowing the religious beliefs of other cultures, and item 9, highlighting the history of other cultures, with means of 3.53 and 3.40 and standard deviations of 1.33 and 1.06, respectively. However, item 16, identifying minorities within the cultures, scored the lowest mean of 3.07 with a standard deviation of 1.07, followed by items 15, knowing about family relationships within foreign cultures, and 14, knowing about the art (e.g., literature, films) within cultures, with means of 3.12 and a standard deviations of 1.28 and 1.22, respectively. Table 4 presents the means and standard deviations of the students' responses to the third domain, textbooks. Table 4 shows that item 17, helping increase mutual understanding and respect among people from different cultures, and item 18, promoting Arab and Islamic culture in general and Saudi culture in particular, got the highest means of 4.15 and 4.02 with standard deviations of 1.01 and 1.00, respectively. However, items 20, promoting foreign cultures with reference to ethnicity, origin, and occupation, and item 19, including some aspects of the target language culture as part of the classroom teaching, scored the lowest means with 3.24 and 3.53 with standard deviations of 1.08 and 1.08, respectively. Table 5 presents the means and standard deviations of the students' responses to the fourth domain, teacher practices. Table 5 shows that item 21, providing contrastive cultural examples (e.g., in Arabic, we say ahlan wa sahlaln where in English we say Nice to meet you) when meeting someone for the first time, got the highest mean of 3.93 with a standard deviation of 1.06, followed by item 22, modifying the teacher's teaching styles in light of his/her knowledge of the students' culture, and item 23, showing differences between the Arab and foreign cultures (e.g., greetings, use of first/last names, giving/responding to compliments) in the classroom, with means of 3.91 and 3.82 and standard deviations of 1.14 and 1.13, respectively. However, item 27, presenting some cultural information about his/her native country along with the target language culture in class, scored the lowest mean of 3.65 with a standard deviation of 1.08, followed by item 26, including cultural content focusing on values, beliefs and attitudes of the foreign culture, and item 25, including cultural content in well-planned activities, that scored the means of 3.66 and 3.66 with standard deviations of 1.04 and 0.99, respectively. Table 6 presents the means and standard deviations of the teachers' responses to the first domain, the aims of teaching cultural content. Table 6 shows that item 1, learning how to use the rules of etiquette when travelling abroad, got the highest mean of 4.00 with a standard deviation of 1.01, followed by item 2, learning how to be tolerant of others, and item 3, learning facts about English-speaking countries (e.g., USA, UK), with means of 3.91 and 3.78 and standard deviations of 1.12 and 1.07, respectively. However, item 6, developing critical attitudes towards society, scored the lowest mean of 3.47 with a standard deviation of 1.05, followed by item 5, understanding the value systems of other cultures, and item 4, understanding one's personal and national culture, with means of 3.53 and 3.68 and standard deviations of 0.96 and 1.09, respectively. Table 7 presents the means and standard deviations of the teachers' responses to the second domain, focus on cultural aspects. Table 7 shows that item 7, understanding parenting and raising styles within foreign cultures, got the highest mean of 3.58 with a standard deviation of 1.13, followed by item 8, understanding the customs and traditions of other cultures, and item 9, knowing the religious beliefs of other cultures, with means of 3.33 and 3.31 and standard deviations of 1.06 and 1.01, respectively. On the other hand, item 16, knowing about family relationships within foreign cultures, scored the lowest mean of 2.94 with a standard deviation of 1.11, followed by item 15, knowing about the art (e.g., literature, films) within cultures, with a mean of 2.95 and a standard deviation of 1.24 and by item 14, knowing about the national and religious holidays of other cultures, with a mean of 2.96 and a standard deviation of 1.18. Table 8 shows that item 17, promoting Arab and Islamic culture in general and Saudi culture in particular, and item 18, helping increase mutual understanding and respect among people from different cultures, got the highest means of 4.15 and 4.00 with standard deviations of 0.98 and 1.14, respectively. However, items 20, including some aspects of the target language culture as part of the classroom teaching, and item 19, promoting foreign cultures with reference to ethnicity, origin, and occupation, scored the lowest means with 3.28 and 3.40 with standard deviations of 1.23 and 1.35, respectively. Table 9 presents the means and standard deviations of the teachers' responses to the fourth domain, teacher practices. Table 9 shows that item 21, showing differences between the Arab and foreign cultures (e.g., greetings, use of first/last names, giving/responding to compliments) in the classroom, got the highest mean of 3.84 with a standard deviation of 0.97, followed by item 22, providing contrastive cultural examples (e.g., In Arabic, we say ahlan wa sahlaln where in English we say nice to meet you) when meeting someone for the first time, and item 23, presenting reallife cultural content (e.g., food, people, housing, and clothes), with means of 3.80 and 3.73 and standard deviations of 1.08 and 0.97, respectively. However, item 27, including cultural content focusing on values, beliefs and attitudes of the foreign culture, scored the lowest mean of 3.19 with a standard deviation of 1.13, followed by item 26, including cultural content in wellplanned activities, and item 25, modifying his/her teaching styles in light of his/her knowledge of the students' culture, which scored the means of 3.32 and 3.37 with standard deviations of 0.97 and 1.17, respectively. Table 10 shows that item 1, learning how to use the rules of etiquette when travelling abroad, got the highest mean of 4.25 with a standard deviation of 0.68, followed by item 2, learning how to be tolerant of others, and item 3, understanding one's personal and national culture, with means of 4.19 and 4.06 and standard deviations of 0.66 and 1.00, respectively. However, item 6, developing critical attitudes towards society, scored the lowest mean of 3.56 with a standard deviation of 0.81, followed by item 5, understanding the value systems of other cultures, and item 4, learning facts about English-speaking countries (e.g., USA, UK), with means of 3.63 and 3.81 and standard deviations of 0.81 and 0.83, respectively. Table 11 shows that the item 7, understanding parenting and raising styles within foreign cultures, got the highest mean of 3.75 with a standard deviation of 0.77, followed by item 8, highlighting relationship patterns among the young, and item 9, knowing the religious beliefs of other cultures, with means of 3.50 and 3.19 and standard deviations of 0.52 and 0.66, respectively. However, item 16, knowing about the national and religious holidays of other cultures, scored the lowest mean of 2.31 with a standard deviation of 1.01, followed by item 15, knowing about family relationships within foreign cultures, with a mean of 2.31 and a standard deviation of 1.01, and then followed by item 14, knowing about the art (e.g., literature, films) within cultures, with a mean of 2.44 and a standard deviation of 1.03. Table 12 shows that item 17, promoting Arab and Islamic culture in general and Saudi culture in particular, and item 18, helping increase mutual understanding and respect among people from different cultures, got the highest means of 4.81 and 4.50 with standard deviations of 0.40 and 0.52, respectively. However, items 20, including some aspects of the target language culture as part of the classroom teaching, and item 19, promoting foreign cultures with reference to ethnicity, origin, and occupation, scored the lowest means of 3.06 and 3.19 and standard deviations of 0.93 and 1.05, respectively. Table 13 shows that both item 21, providing contrastive cultural examples (e.g., In Arabic, we say ahlan wa sahlaln where in English we say nice to meet you) when meeting someone for the first time, and item 22, showing differences between the Arab and foreign cultures (e.g., greetings, use of first/last names, giving/responding to compliments) in the classroom, got the highest means of 4.06 with a standard deviation of 0.25, followed by item 23, presenting some cultural information about his/her native country along with the target language culture in class, with a mean of 3.81 and a standard deviation of 0.40. On the other hand, item 27, including cultural content focusing on values, beliefs and attitudes of the foreign culture, scored the lowest mean of 2.81 with a standard deviation of 0.91, followed by item 26, including cultural content in well-planned activities, and item 25, modifying his/her teaching styles in light of his/her knowledge of the students' culture, which got the means of 3.06 and 3.13 and standard deviations of 0.85 and 0.72, respectively.
The findings of the first question, which asks about the perceptions of Saudi students, teachers, and supervisors of the cultural gap, suggest that some major cultural differences are perceived to exist between Arab and English cultures. As for the aims of teaching the cultural content, most responses showed very positive attitudes towards understanding and mingling with people from Western cultures and a strong desire to communicate with 'the other'. For instance, the majority of the respondents across the three sub-samples expressed a desire to learn not only about the rules of etiquette but also about how to be tolerant of others.
In terms of the focus on cultural aspects, the respondents expressed willingness to know more about the cultural aspects of the Western culture, suggesting empathy for the foreign culture. For instance, a large number of the respondents expressed their desire to understand parenting and raising styles in foreign cultures.
The vast majority of respondents' perceptions about the textbooks were balanced and hardly biased towards their native Saudi and Islamic culture. There were few concerns about promoting the Arabic and Islamic culture in general, especially among teachers who seemed to support intermingling between the two cultures.
The religious nature of the Saudi society appeared to influence the respondents' perceptions. However, Saudi students were reportedly highly influenced by social media which encourage openness as opposed to the conservativeness and adherence to norms valued in their community, which may have been responsible for creating a cultural gap between the home and target cultures.
Teachers' and supervisors' perceptions were not different from those of students. All three sample groups seemed to appreciate the differences between cultures and, at the same time, not to mind adopting qualities which do not clash with their native culture. Students' perceptions also showed how they adhere to their ideology, which they derive from their parents and society. They focused on the aspects of mutual respect rather than promoting foreign cultures.
After examining the respondents' responses concerning their awareness of the cultural gap in curricula and instructional practices, comparisons were made to pinpoint the indicators of intercultural awareness. These observations were found consistent with the trends reported in the literature, as previous research (see, for example, Aliakbari, 2005; Al-Jabbari, 2011; Bataineh, 2005; Bataineh, Qublan & Bataineh, 2016; Lee, 2009) reports that textbooks and other instructional materials slant more towards the target culture than the native culture.
Findings and Discussion of the Second Research Question
To answer the second question, which addresses whether or not there are statistically significant differences (at α = 0.05) which can be attributed to the variables of position and gender, the means and standard deviations of the perceptions of Saudi students, teachers and supervisors of the cultural gap between Arab and English cultures in secondary stage curricula and instructional practices were calculated, as shown in Table 14 . Table 14 shows observed statistical differences (at α = 0.05) among the Saudi students', teachers' and supervisors' perceptions of the cultural gap between Arab and English cultures in secondary stage curricula and instructional practices, which can be attributed to position and gender. To establish whether or not these differences are statistically significant, twoway ANOVA is used, as shown in Table 15 . Table 15 shows no statistically significant differences (at α = 0.05) among Saudi students', teachers' and supervisors' perceptions of the cultural gap between Arab and English cultures in secondary stage curricula and instructional practices, which can be attributed to gender. However, statistically significant differences (at α = 0.05) are evident among the Saudi students', teachers' and supervisors' perceptions the cultural gap between Arab and English cultures, which can be attributed to position.
Because the variables of the study are multi-level, Scheffe-Test was used for domain comparisons to determine whose benefits were the observed differences (at α = 0.05) among Saudi students', teachers' and supervisors' perceptions of the cultural gap in Saudi curricula and instructional practices, as shown in Table 16 . Table 16 shows statistically significant differences (at α = 0.05) among Saudi students', teachers' and supervisors' perceptions of the cultural gap between Arab and English cultures, which can be attributed to position, in favor of the student sub-sample.
Furthermore, means and standard deviations of the domains of Saudi students', teachers' and supervisors' perceptions of the cultural gap between Arab and English cultures in secondary stage curricula and instructional practices were calculated against the variables of position and gender, as shown in Table 17 . Table 17 shows observed statistical differences among Saudi students', teachers' and supervisors' perceptions of the cultural gap between Arab and English cultures in secondary stage curricula and instructional practices, which can be attributed to the difference in the variable levels.
To verify the observed statistical differences, correlation coefficients were calculated among the respondents' perceptions of the cultural gap by using Bartlett-Test, as shown in Table 18 . To identify which domain of the perceptions of Saudi students, teachers and supervisors of the cultural gap was influenced by the variables of position and gender, the variance contrast analysis was conducted on the respondents' perceptions along the two variables, as shown in Table 19 . Table 19 shows statistically significant differences (at α = 0.05) among the means of the two domains, aims of teaching cultural content and teacher practices, of the Saudi students', teachers' and supervisors' perceptions of the cultural gap which can be attributed to position. Scheffe-Test was conducted for multi-domains comparisons to investigate the significant differences (at α = 0.05) among the means of the two domains, aims of teaching cultural content, teacher practices, of the respondents' perceptions of the cultural gap according to position, as shown in Table 20 . Table 20 shows a statistically significant difference (at α = 0.05) among the means for the two domains of aims of teaching cultural content and teacher practices among the Saudi students', teachers' and supervisors' perceptions, which can be attributed to position, in favor of students.
While gender was found to cause no statistically significant differences in the perceptions of Saudi students, teachers and supervisors of the cultural gaps between Arab and English cultures, position was found to cause significant statistical differences in favor of students. Both male and female respondents across the three sub-samples shared, more or less, the same perceptions of the cultural gaps, but students differed significantly from the other two subsamples.
Brown & Jones, 2000), it is imperative that EFL learners, and other stakeholders, not only be aware of the intricate relationship between language and culture but also be able to put this awareness to use in learning the foreign language.
It is somewhat heartening to find that both male and female Saudi students are more aware of the cultural gaps in Saudi Arabian curricula and instructional practices (than their teachers and supervisors). Not only is this consistent with previous claims (see, for example, Fageeh, 2011 ) that teaching English cannot be isolated from teaching its culture, but it is also in sync with claims that cultural awareness is a significant contributor to English teaching and learning and a significant pedagogical means of raising motivation for learning the culture of English.
Based on the findings, EFL textbook authors, both local and foreign, are recommended to include content that potentially broadens students' horizons and fosters tolerance away from extremism and close-mindedness. As Saudi teachers and supervisors are a major source of trustworthy information, attitudes and skills, they should shoulder the responsibility of enlightening students about the significance of cultural tolerance and accepting others.
It is also recommended that Saudi students be taught how cultures co-exist with one another. The researchers also urge other researchers to conduct further research on the issue of cultural gap to raise students', teachers', and supervisors' respective awareness of this vital topic.
It is also recommended that this research be extended to other Saudi Arabian districts beside Ha'il to better portray perceptions concerning the cultural gap. Furthermore, content analyses may be used to identify potential cultural bias in Saudi EFL textbooks, not to mention using more data sources, such as classroom observations and interviews, to supplement the questionnaire used in this study.
